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INTRODUCTION 

Various studies dealing with the role of aptitude, attitude and motivation in second 
language acquisition have been undertaken in Canada and the United States. Results 
obtained in all the settings reveal a similar pattern. Second language achievement appears 
to depend upon two independent factors - an aptitude-intelligence dimension on the one 
hand, and a complex of attitudinal-motivational variables on the other. 

The theoretical background of the complex of motivational variables relates to a 
socio-psychological concept of second language learning developed by Lambert {1963, 
p. 114). 

"This theory, in brief, holds that an individual successfully acquiring a second language 
gradually adopts various aspects of behavior which characterize members of another linguistic
cultural group. The learner's ethnocentric tendencies and his attitudes toward the other group are 
believed to determine his success in learning the new language. His motivation to learn is thought to be 
determined by his attitudes and by his orientation toward learning a second language. The orientation 
is 'instrumental' in form if the purposes of language study reflect the more utilitarian value of linguistic 
achievement, such as getting ahead in one's occupation, and is 'integrative' if the student is oriented to 
learn more about the other cultural community as if he desired to become a potential member of the 
other group. It is also argued that some may be anxious to learn another language as a means of being 
accepted in another cultural group be.cause of dissatisfactions experienced in their own culture while 
others may be equally as interested in another culture as they are in their own. However, the more 
proficient one becomes in a second language the more he may find that his place in his original 
membership group is modified at the same time as the other linguistic - cultural group becomes 
something more than a reference group for him. It may in fact become a second membership group 
for him. Depending upon the compatibility of the two cultures, he may experience feelings of chagrin 
or regret as he loses ties in one group, mixed with the fearful anticipation of entering a relatively new 
group. The concept of 'anomie' . .. refers to the feelings of social uncertainty which sometimes 
characterize not only the bilingual but also the serious student of a second language." 

On the other hand, it is the general assumption that achievement in language is 
largely due to a linguistic aptitude. The relationships of specific language learning abilities 
to intelligence, and second language achievement had· been investigated by Gardner and 
Lambert {1965). They demonstrated that measures of intelligence were relatively independ
ent of both language aptitude and second language achievement and that different second 
language skills were related to specific abilities. 

A replication of these studies was done in Pasig, Rizal, one of the Tagalog speaking 
regions in the Philippines to determine the adequacy of the theoretical model which em
phasized the importance of the integrative motive in the Philippines where English sup
posedly has important instrumental value (Santos, 1969). 

The major findings of this study indicated that indices of intelligence correlated 
highly with language achievement and academic performance measures, whereas in general, 
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the language aptitude tests developed for this study (which were adopted from Carroll 
and Sapon's (1959) Modem Language Aptitude Test (MLAT) did not show appreciable 
relationships. 

Parent's attitudes were found to exert a considerable influence on the children's 
language learning activities. In one instance, parents who held positive attitudes toward 
Americans tended to have children whose academic performance in school was superior. 
In another instance, students who came from homes oriented toward the instrumental 
value of English appeared to be competent in reading and understanding spoken English. 

Another important consequence of this study was the role of a strong integrative 
motive of students in their acquisition of those verbal skills necessary for communication. 

This study also showed how extreme authoritarianism, ethnocentrism, emotional 
uncertainty and conflicting allegiance can deter one from successfully acquiring a second 
language. 

Although it is clear that in many ways the -results of the 1969 Philippine study are 
similar to those of the foreign studies, it seems necessary to do a further investigation 
with other ethnic groups in the Philippines to be able to clarify the following points: 

1. The different roles played by the parents in the development of English skills of 
their children are not exactly the same as those of parents abroad. 

2. Although the integrative motive facilitated second language achievement. (as in 
studies done abroad) the attitudinal base of this motive in the Philippines was 
different from that anticipated. Contrary to predictions, positive attitudes toward 
Americans were not crucial in the Filipinos' desire to learn English. Rather, 
feelings of satisfactions with the Philippine community were associated with the 
integrative motive and English language achievement. This association suggests 
that English is perceived in part as a Philippine language, and that the integrative 
mot~ve to learn English in the Philippines derives from an identification with a 
set of Filipinos, and this particular set is believed to constitute a Filipino English 
speaking community. Perhaps this could give credence to Llamzon's (1969) 
claim that there exists a standard Filipino English variety in the country. A study 
of this kind could possibly clarify the issue. 

3. Finally, it is worthwhile to stress the important role that parents' instrumental 
orientation palys as regards English acquisition. This result has never been 
reported in similar studies done abroad. In all the settings studies, it has been 
shown that a strong integrative orientation more than an instrumental type of 
orientation can motivate an individual to acquire a high degree of success in 
learning a second language. 

METHOD 

Subjects 

The subjects investigated were section-one senior high school students from Baguio, 
Cebu, and Negros Oriental. The Baguio sample consisted of 68 students, the Cebu sample, 
31 and the Negros sample, 35. 

Variables 

Foil owing is the list of the variables that were used in the study. 
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Variables 1-4 are measures of the students' and the parents' proficiency in English 
and Tagalog. A four-point scale indicating: 1 - not at all; 2 - a little; 3 - fairly well; and 
4 - fluently on each of four skills, speaking, reading, writing, and understanding were 
summed to provide an index of the following variables: 

1. Student's English Proficiency 

2. Parent's English Proficiency 

3. Student's Tagalog Proficiency 

4. Parent's Tagalog Proficiency 

5. Orientation Index. Under the heading of "I am studying English because ... ," 
the subjects were presented with four possible reasons, two of these indicating an 
"instrumental" orientation (e.g., "I think it will someday be useful in getting a good 
job."), and two indicating an "integrative" orientation (e.g., "It will allow me to meet and 
converse with more and varied people."). Subjects were asked to rank the reasons in the 
order of their importance to them. Each subject was classified as being either "instrumen
tally" or "integratively" oriented depending upon the alternative listed as the first 
choice. 

6. Instrumental Rating (S). Each subject was presented with four "instrumental" 
reasons for studying English. He was asked to rate each reason, indicating the extent to 
which it was descriptive of his own attitudes. A high score indicated an intense "instrumen
tal" orientation toward the study of English. A sample item is: "I need it in order to finish 
high school" 

7. Integrative rating (s). Each subject was presented with four "integrative" reasons 
for studying English. He was asked to rate each reason, indicating the extent to which it 
was descriptive of his own attitudes. A high score indicated an extreme "integrative" 
orientation toward the study of English. A sample item is: "It will enable me to gain good 
friends more easily among Americans." 

8. Motivational Intensity to Learn English (s). The subjects were given six multiple
choice items adapted from the Motivational Intensity scale developed by Gardner (1960). 
These items were designed to measure the intensity of motivation to learn English in 
terms of the work done for assignments, future intentions to study and make use of the 
language, and importance attributed to a knowledge of the language. Subjects were asked 
to choose, in each case, the alternative most des·criptive of themselves. High scores on this 
scale represented high motivational intensity. These items differed from those in Variable 
20, in that they reflected the amount of effort spent in acquiring the language rather than 
an attitude toward learning English. A sample item is: "Compared to the other students 
in my English class, I think I a) do less studying than most of them; b) study as much as 
most of them; c) study more than most of them." 

9. Desire to Learn English (S). the subjects were presented with eight multiple
choice items adapted from the Desire to Learn French scale developed by Gardner (1960). 
These items were designed to measure the extent to which a student wants to learn English. 
Items included a consideration of a preference for the English cou.rse, eagerness to do 
assignments and pay attention to class, interest in the English course,' and interest in 
making use of the English language. High scores reflected a high desire to learn English. A 
sample is: "If I had the opportunity and knew enough English, I would read English 
newspapers and magaZi.nes a) as often as I could; b) fairly regularly; c) probably not very 
often; ci) never." 
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IO. Parental Encouragement (s). The subjects were asked to rate, on an eight-point 
scale, the extent to which their parents encouraged them to study ·English. The items 
designed by Lambert et al. (1961) included pressure to complete homework in English 
and expressed attitudes toward the value of studying English. High scores indicated sub
stantial encouragement to study English. A sample negatively worded item is: "My parents 
feel that studying English is a waste of time." 

11. Interest in Foreign Languages (s). Seven multiple-choice items designed to 
measure their general attitude toward lea.ming any foreign language were presented. The 
items made reference to the wish to be able to speak another language, and the effort the 
student would exert to learn a second language if it were not taught at the high school 
level. A sample item is: "I want to read the literature of a foreign language in the original." 
a) strongty agree; b) disagree; c) doubtful ; d) agree; e) strongly disagree." 

12. Study Habits. The subjects were presented with 25 multiple-choice items selected 
from the Brown-Holtzman (1953) as cited in Feenstra (1968) survey of study habits. 
High scores on this questionnaire reflected responses which indicated favorable study 
habits. A sample item is: "Even though an assignment is dull and boring, I stick to it until 
it is completed a) rarely; b) sometimes; c) frequently; d) generally; e) almost always." 

13. Attitude Toward Americans (s). Seven positive and seven negative statements 
about Americans were presented and Ss were required to indicate their agreement or dis
agreement. A high score on this scale indicated a positive attitude toward Americans. A 
sample item is: "Because of their generosity, the Americans have shown us that they are 
real friends." 

14. F-scale (Authoritarianism) (s). The subjects were presented with twelve items 
selected from the California F-scale (Adorno et al., 1950). A high score on this scale in
dicated a high degree of authoritarianism ~ A sample item is "If people would ortly talk less 
and do more instead, everything would be fine." 

15. E-scale (Ethnocentrism) (s). Five items were adapted from the Ethnocentrism 
scale for children (Frenkel-Brunswick, 1948). A · high score indicated an ethnocentric 
orientation. A sample item is: "It is only natural and right for each person to think that 
his family is better than any other." · 

16. Anomie (S). The subjects were presented with six items designed to measure an 
individual's dissatisfaction with his role in society. A high score indicated a high degree of 
sue~ dissatisfaction. This scale was based on Srole's (1951) Anomie scale but included 
additional items developed by Lambert .et al. (1961). A sample item is: "These days, a 
person doesn't really know whom he can count on." 

17. Cultural allegiance (s). The subjects were presented with five items designed by 
Lambert et al. (1961 ), directly comparing Americans and Filipinos, with a high score in
dicating a preference for Filipinos. A sample item is: "Compared to Americans, Filipinos 
are more trustworthy." 

18. Number learping. A number system consisting of nonsense syllables correspondfug 
to the numbers 1, 2,J,4; 10, 20, 30, 40; 100, 200, 300, 400 was presented to the subjects. 
Following an acquisition period, during which time subjects were instructed oil how the 
nonsense syllables could be combined to fonn numbers, subjects were presented with 
combinations of these nonsense syllables and required to supply the Arabic equivalents. 
This test measures both a memory component and a general auditory-alertness factor. 

19. Phonetic Script. The subjects were presented with thirty sets of four nonsense 
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syllables written phonetically. The examiner read five sets aloucj., thep. selected one 
syllable from each set, read it, and asked the subjects to mark the one that was read. 
This procedure was continued until all sets had been read and tested. This test is a measure 
of both memory for speech sounds and the ability to learn the correspondence between 
speech sounds and orthographic symbols. 

20. Paired Associates. A vocabulary list of twenty-four pairs of nonsense forms 
(labeled Kurdish) and Ta~alog was presented to the subjects. They were given two minutes 
to memorize the list and another two minutes to practice recall to the Tagalog equivalents. 
At the end of this time, subjects were presented with the nonsense forms and were 
required to select the Tagalog equivalents from five alternatives. A time limit of five 
minutes was imposed. This test measures a student's rote memory ability as it applies to 
the learning of a foreign language. 

21. Words in Sentences. The subjects were presented with twenty-five pairs of 
sentences. The first or key sentence in each group contained an underlined word. To 
complete the test subjects were asked to examine the underlined, labeled sections o~ the 
other pairs and to determine which of these sections performed the same grammatical 
function in its sentence as the underlined word did in the key sentence. This test measures 
a student's sensitivity to grammatical structure. 

22. Vocabulary } 

23. Reading 
These are subtests from the Cooperative English tests (Form 2A, 1960). 

24. Grammar is a subtest from Maurita Plaza's Achievement Test in English Grammar 
for Freshmen in Government Normal Schools (Final Form B, October, 1964). 

25. Listening Comprehension was taken from Adoracion Halili's Listening .Com
prehension Test for Secondary School Freshmen (Final Form A, Test IV, July 1965). 

Variables 26 - 34 are measures obtained from the parents. These measures have 
already been described (see Variables 6-7, 10, 13-17). Variables 26, 32-34 are worded 
such that parents are required to indicate their feelings concerning their children's attitudes. 
Variables 27-31, however, assess characteristics of the parents themselves. 

26. Orientation Index (P) 

27. Attitude toward Americans (P) 

28. F-scale (Authoritarianism) (P) 

29. E-scale (Ethnocentrism) (P) 

30. Anomie 

31. Cultural Allegiance (P) 

32. Instrumental Rating (P) 

33. Integrative Rating (P) 

34. Parental Encouragement (P) 

RESULTS AND DISCUSSION 

Pearson product-moment correlation coefficients were computed.among the thirty
four variables for each ·sample. The resulting correlation matrices (see Tables 1-A, 1-B, 
and 1-C) with communality estimates. based on the highest absolute correlation for a 
variable were factor analyzed using the Principal Axis Solution (see Tables II-A, 11-B, and 
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11-C). The output factor matrices were then rotated by means of the Normalized Varimax 
Rotation Solution. The rotated factor matrices are presented on Tables III-A, III-B, and 
III-C. 

The Baguio City Sample 

Six Factors were extracted from the Baguio sample. 
Some conflicting tendencies are reported on Factor I. Students say that they are not 

positive toward Americans but when asked to choose between Philippine and American 
culture they prefer the latter. Furthermore surprising is the fact that while they seem to 
prefer the American way of life, the students indicate satisfaction with Philippine society. 
These students are not authoritarian nor ethnocentric. This illustrates emotional uncer
tainties and conflicting allegiances on the part of the students. It is no wonder, therefore, 
that because of these mixed feelings, they fail to succeed in the acquisition of both English 
and Tagalog as second languages. This is similar in many respects to one of the findings in 
Santos' 1969 study which states that emotional uncertainty and conflicting allegiances 
can deter one from successfully acquiring a second language. One other reason for this 
failure is probably the lack of parental encouragement to learn English. This factor seems 
best defined as an Attitudinal Conflict factor. 

Factor II reflects the Aptitude Component dimension in second language study. All 
the measures of language aptitude, except the Paired Associates subtest ; all the measures 
of English language achievement; and measures of both student's and parents' profiecincy 
in English receive high loadings on this factor. This proves, as all previous studies along 
this line have proven, that achievement in language is largely dependent upon an aptitude 
for language. It is worthwhile to note here the absence of any motivational component. 
Gardner (I 966) reports that aptitude is a factor independent of motivation as far as 
second language learning is concerned. This implies that students with either a high 
linguistic aptitude or a strong motivation will tend to be successful in acquiring a second 
language. It is further suggested that integratively motivated students will be more success
ful than the instrumentally motivated ones. Those students who have the necessary 
aptitude and who at the same time are integratively motivated in their language study will 
be even more successful. 

The variables which contribute to Factor III are those which concern mostly the 
parents. Parents who are not authoritarian nor ethnocentric will tend to encourage 
their children to learn English. Although on the one hand these parents claim to be 
satisfied with their role in society, on the other hand, they seem to prefer American over 
Philippine culture. Children of such parents indicate that they, together with their parents, 
are not proficient in Tagalog. It seems that a non-authoritarian and a non-ethnocentric 
outlook on the part of the parents are not enough to influence their children to achieve 
success in second language acquisition. Factor III can thus be appropriately labelled as 
Weak Parental Role. 

Factor IV defines a dimension of Students' Mixed Orientations. The loadings on 
this factor suggest that students could possibly have both instrumental and integrative 
reasons in their desire to learn English although not necessarily fostering successful 
acquisition of English language skills. Even in the Words in Sentences test which is a 
measure of grammatical sensitivity using Tagalog as test language, the students' perform
ance is below par. These students have parents who are slightly instrumentally oriented in 
their reasons for having their children lea1?1 English. Again, it appears dubious that instru-
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mental and integrative motivations do not relate to any of the measures on English 
achievement. It could be surmised that the composition of these two types of orientation 
must include other supporting variables such as desire to learn the language, motivational 
intensity to learn it, sound study habits, and the like. 

Factor V is an Integrative Motive factor. On this factor an integrative type of 
orientation is associated with parental encouragement and sound study habits. this set of 
attitudes is indirectly related to language achievement as evidenced by the students' claim 
that they are proficient in English and Tagalog. Likewise, parents of these students profess 
that they are proficient in these two languages. At this point, it is worthwhile to investigate 
the components of this integrative motive. Previous studies (Gardner, 1960; Gardner and 
Lambert, 1959) report a difference in the composition of this type of motivation. In the 
Montreal setting, the integrative orientation is clearly associated with the motivational 
variables and favorable attitudes toward the other language community, either as shown 
by the students or their parents. Furthermore, the measures of motivation and of orienta
tion are related to indices of language achievement. On this factor no such relationships 
are reported. It would seem that an integrative motive is important for second language 
acquisition, but where opportunities for integration are not available, the desire for integra
tion is not linked with an increased effort to learn the language, because reinforcement of 
language proficiency is not obtained (Gardner, 1966). 

Factor VI is illustrative of Parental Inconsistency. The loadings on this factor show 
that parents who profess an integrative orientation towards their children's language 
learning activities are paradoxically negative toward Americans and provide little en
couragement to their children to aspire to learn English. Moreover, the parents' ratings on 
the Instrumental and Integrative scales indicate uncertainty in their decisions. It seems 
that they have mixed orientations. As a result of this they can not be strongly oriented to 
any one type of motivation. These conflicting tendencies have their effects on their 
children who in turn display poor study habits and low motivation to learn English. 

Cebu City Sample 

The configuration of the loadings on Factor I could be interpreted to mean that 
students who are authoritarian, ethnocentric, and loyal to their own culture could at the 
same time be dissatisfied with their role in this culture and hold favorable attitudes toward 
the Americans. Parents of these students are likewise loyal to their Philippine culture and 
think that they have instrumental reasons for having their children learn English thus en
hancing their skill in English listening comprehension. This result is partly similar to that 
of the 1969 Rizal study which reports that an instrumental type of orientation professed 
by the parents is associated with the development of listening skills in their children. That 
this is the only E.nglish language skill developed in this context is probably due to previous 
contentions that people with authoritarian and ethnocentric tendencies cannot be expected 
to succeed in the process of learning a second language. One other measure in which these 
students perform well is in the Words in Sentences test, an aptitude test which measures 
grammatical sensitivity. It should be noted that of all the adopted MLAT (Modern Lan
guage Aptitude Test) subtests, this is the only subtest which is consistently valid. Because 
of the role that instrumentally motivated parents play as regards the development of 
listening comprehension among the students this factor may be labelled as a Parent 
Instrumentality factor. 

Factor II appears to be similar to Factor VI of the Baguio sample. Parents claim 
that they are highly integratively motivated in their reasons for wanting their children to 
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learn English. However, ·these same parents do not hold positive attitudes toward the 
Americans. Such parentaluncertainty is probably perceived by the children and this makes 
them less integratively oriented and less motivated to learn English. Weak motivations like 
these result in low ability to speak, read, write, and understand English and Tagalog. On 
account of the similarity of this factor to Factor VI of the Baguio sample, it seems 
appropriate to define this ·also as Parental Inconsistency. 

Factor III is· clear'ly a Motivational Component factor. Students exhibiting a great 
interest in (oreign languages and positive a~titudes toward Americans perform well in 
tests measuring grammatical sensitivity; vocabulary, and listening comprehension. More
over, they claiin that they are pi:'oficient in English. One more thing that perhaps makes 
possible this excellent performance in language is the encouragement the students get 
from · their parents. The absence of the integrative motive on this factor is worth looking 
into. In some"previous studies (Gardner, 1960; Gardner and Lambert, 1959) the integra
tive orientation is clearly associated with the motivational variables. The results in this 
particular study are comparable to those in the American study (Lambert, Gardner, Olton, 
and Tunstall, 1968) which indicate that whereas motivational .variables are important for 
second language achievement, the nature of the motivational component probably depends 
upon a number of factors. In Montreal, the focus of the motivational component seems to 
be the integrative orientation. This is probably because since the students have had con
sider;ible la~guage training and have the opportunity to use this knowledge, a high level 
of achievement depends upon an active desire to learn the language for the purpose of 
meeting' with members of the other language community. In the American settings 
(Louisiana, Maine, and Connecticut) however, .the motivational and attitudinal variables 
are much more diversified and much less group specific. It see~s that factors other than 
the opportunity. for integration may be operating to account for differences in the 
variables and thus may be promoting second language achievement (Gardner, 1966). The 
situation here appears to be similar to that in the American setting where because of the 
absence of the second language community there was no desire at all for integration. As 
in the Santos 1969 study, the measures of English proficiency included on this factor 
might be expected to depend more on academic scholarship or home atmosphere than on 
a desire to communicate with the members .of the other linguistic-cultural group. 

The loadings on Factor IV suggest that parents who are non-authoritarian, non
ethnocentric and non-anomic tend to prefer American over Philippine culture. These 
parents ·give encouragement to their children to learn English. It seems, however, that no 
amount of encouragement from the parents could foster success in the children's language 
learning activities. The only language variable that loads on this factor is vocabulary but 
even here the· performance of the students is not at all remarkable. This factor is similar 
in some respects to Factor III of the Baguio sample, it seems appropriate therefore to 
label· this as a Weak Parental Role factor. · 

Factor V is ·a Parents' Mixed Orientations factor. Authoritarian parents could be 
both instrumentally and integratively oriented toward their children's acquisjtion of 
English. These parents thus encourage their children who are themselves desirous to learn 
English. It turns out, however, that such students could only perform well in the Phonetic 
Script subtest, a test which measures sound perception, but score low on number learning. 
Despite the encouragement from instrumentally and integratively motivated parents, the 
students still fail to succeed in the acquisition of English. It appears reasonable to argue 
that perhaps the authoritarian attitudes of the parents somewhat impair language achieve
ment (Gardner, 1966). 
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The dimension of Factor VI indicate a positive relationship between the parents' 
and their children's orientations. Parents who have integrative reasons for learning English 
also have children who profess the same type of orientation; likewise parents who are 
instrumentally oriented towards the acquisition of English also have children who are 
instrumentally motivated to learn the language. This result is a further confirmation of 
results obtained in the Canadian studies plus the tendency for a strong integrative reason 
to relate to measures of language aptitude, with the exception of the Words in Sentences 
test, as well as to the English Listening Comprehension test. It is noteworthy to mention 
here that an integrative motive does not necessitate favorable attitudes toward the 
Americans. This finding confirms in part the finding in the Santos study that favorable 
attitudes toward Americans are not crucial in the Filipinos' desire to learn English. This 
probably suggests that English is perceived in part as a Philippine language, and that the 
integrative motive to learn English in the Philippines derives from an identification with a 
set of Filipinos, and this particular set is believed to constitute a Filipino English-speaking 
community, perhaps that community composed of what Llamzon {1969) calls Standard
Filipino-English speakers. On account of this it seems proper to call this a Standard 
Filipino English Factor. 

The loadings on Factors VII and VIII are not impressive enough to warrant further 
explanations. Factor VII reflects poor language performances by both parents and their 
children while Factor VIII is indicative of poor knowledge of Tagalog by students, low 
instrumental rating and poor study habits. 

Negros Oriental Sample 

The configuration of the loadings on Factor I suggests that students who do not 
feel interested in learning foreign languages and seem to lean more on Philippine culture 
than American culture claim that they are not fluent in English. Tangible proof of their 
dislike for English is that they score low on the English tests . In addition, this factor 
indicates the presence of a correlation between students' and their parents' cultural 
allegiances, i.e., parents who prefer the Philippine culture also have children who profess 
to have the same preference. It is, therefore, proper to name this factor, the Non-English 
Achievement factor . 

It is a little difficuit to explain the configuration of Factor II. It is surprising to find 
students, who on the one hand claim to have integrative reasons for learning English and 
on the other hand, appear not to be highly motivated and not desirous to learn the 
language. Moreover, they hold unfavorable feelings toward the Ame1icans. The parents of 
these students likewise hold negative attitudes toward the Americans and prefer the 
Philippine·over the American culture. This attitude on the part of the parents is perchance 
the reason why the students feel that they are not getting parental encouragement to 
learn English. Although the students have initially thought that they are integratively 
motivated to learn English, they can not reinforce such motivation by becoming highly 
motivated or desirous to learn English because of the pressure exerted on them by their 
parents. Previous studies by Lambert and Gardner {1959, 1960) and Feenstra (1968) have 
reported a similar result, i.e., parents exert a strong influence on their children's language 
learning activities. Thus, the dimension of Factor II is one of Parental Influence as well as 
Attitudinal Conflict (similar to Factor II of the Baguio sample). 

Factor III appears to be an extension of Factor II. A strong relationship between 
the attitudes of the parents and their children seems to exists. Parents who are authoritarian 
and non-anomic also have children with the same tendencies. These attitudes further 
correlate with an instrumental motive on the part of the parents. 
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The loadings on Factor N reflect Parental Attitudes. Parents who are not ethno
centric and not anomic (i.e., satisfied with their role iri society) may profess both the 
instrumental and integrative types of orientation in having their children learn English. 

There is not much that can be_ said of Factor V except that students who claim they 
are proficient in both English and Tagalog have parents who are also proficient in the two 
languages. These students, however, appear to be unskilled in number learning, a test 
which measures rote memory as evidenced by their low scores on this test. 

Factor VI is clearly a Pro-American Attitude factor. Favorable attitudes toward 
Americans are accompanied by a non-authoritarian and a non-ethnocentric outlook on 
the. part of the students. These students moreover prefer the American way of life over 
that of the Philippines. However, regardless of such positive attitude toward the Americans 
the students fail to achieve success in English. The reason for this failure is probably 
attributable to a lack of other reinforcing motivations like interest in learning other 
languages, sound study habits, parental encouragement, etc., or the lack of the proper 
linguistic aptitude or intelligence. 

Factor VII can be regarded as an extension of the latter part of the description of 
Factor VI. Students who say they are interested in learning foreign languages do not 
exhibit sound study habits and as a consequence are low on their performance on the 
Paired Associate test, a test measuring ability in vocabulary learning. It is probably due to 
the parents' lack of encouragement plus other variables like either an integrative or an 
instrumental type of motivation, motivational intensity to learn another language, and 
the like. 

The configuration of Factor VIII indicates that students who claim they are pro
ficient in Tagalog perform well on the Paired Associates and Words in Sentences tests. 
They are not highly integrative in their reasons for learning English. This and the fact that 
their parents prefer the Philippines rather than America may have encouraged them to 
perform better in Tagalog than in English. This factor can be defined as Tagalog Achieve
ment. 

Integrating Summary of the Three Studies 

The results of the three studies reveal at least two common factors - those con
cerning parents' and students' attitudinal conflicts and 'mixed orientations. The interplay 
of such attitudinal conflicts and mixed orientations on the part of both parents and stu
dents has been reported to be responsible for the failure of the students to achieve a high 
degree of success in English. 

The other major findings of these studies replicate the findings of similar studies done 
in Canada and the United States. It has been found that aptitude and motivation are two 
independent factors necessary for a successful acquisition of a second language. Likewise, 
parents' role with regard to their children's second language learning has been shown once 
again to be of great significance. Filipino parents may either be instrumentally or integra
tively motivated (and in some instances, to have both types of orientations) in having 
their children learn English. There appears to be a strong relationship between the 
parents' and their childrens' orientations attitudes and motivations, i.e. children seem to 
profess the same types of orientations, attitudes, and motivations as their parents. 

It is noteworthy, however, to find that whereas in the foreign studies the integrative 
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motive is clearly associated with success in the second language, in the Philippine studies 
no such clear-cut relationship exists. Both instrumental and integrative orientations can be 
equally important in the process of acquiring a second language. 

One significant finding of the Cebu study in particular is its similarity to the Rizal 
study as regards the composition of the integrative motive factor. The Cebu study seems 
to confirm the claim in the Rizal study that the integrative motive to learn English in the • Philippines is associated, not with favorable attitudes toward the Americans, but with the 
desire to be identified with a set of Filipinos, and this particular set is believed to be the 
Filipino-English speaking community, that community composed of what has been called 
"Standard Filipino-English" speakers. 
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TABLE II-A 

PlUNCIPAl. fl.XIS FACTOR i:IATRIX 
(Baguio Sample) 

V A R I A B L E S 

1. Student's English Proficiency 
2. Parent's .English Proficiency 
3. Student's Tagalog Proficiency 
Lh Parent 1 s Tasalos Prof icicncy 
5. Orientation Index (s)l 
6. Instrumental D.ating (S) 
7. Integrative Rating (S) 
8. Hotivationnl Intensity to Learn English (S) 
9. Desire to Learn English (S) 
10. Parental Encouragement (S) 
11. Interest in Foreign Language (S) 
12. Study Habits 
13. Attitude toward .1\rnericans (S) 
ll~. F-scale (l .. uthoritarianism) (S) 
15. E-scale (Ethnocentrism) (S) 
16. Anomie (S) 
17. Cultural Allegiance (S) 
18. Humber Learning 
19. Phonetic Script 
20. Paired Associates 
21. Uords in Sentences 
22. Vocabulary 
23. Reading 
2~. Grammar 
25. Listening Comprehension 
26. Orientation Incle;~ (P)2 
27. Attitude toward /\ltlericans (P) 
28. F-scale (i.uthoritarianism) (P) 
29. E-scale (Etimocentrism) (P) 
30. Anomic (P) 
31. Cultural l.llesiance (P) 
32. Instrumentcl ~ating (?) 
33. Integrative P.nting (P) 
34. Parental Encouraeernent (P) 

1 - Student's questionnaire 
2 - Parent's questionnaire 

1 

-0.3277 
-0.4103 
-0.3605 
-0.L~651 
0.0284 

-0.0813 
-0.0559 
-0.3275 
0.3533 

-0.L~830 

-0.2285 
-0.2806 
-0.5288 
-0.7144 
-0.7025 
-0.6213 
-0. 66L~l 
-0.0758 
-0.0890 
0. 05L~3 

-0.1513 
-0.1517 
-o. it~3s 
-0.2202 
-0.2967 
0.1687 

-0.1941 
-o. 2776 
-o. 4!:-51 
-0. 3L~30 
-0.4259 
-0. 027L} 
-0.0334 
0.1039 

.. 
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2 3 L;. 5 6 7 

O.t;.905 -0.0501 C.2137 0.2997 0.0359 ~0.1650 

0.3618 0.1517 0.1D86 0.1710 0.0953 0.0255 
0.3ll}8 -0.4147 0.1392 0.3394 0.1203 -0.2837 
O.L;260 -0.1808 0.0076 0.1800 o.01ss -0 • 26L:-3 
0.0041 0.0319 0.1463 O.L.;.226 0.1508 0.2164 
0.1232 -0.2901 0.3753 -0.2837 0.2738 0.12L;8 
0.0734 -0.2062 0.5959 -0. 210L} 0.2051 0.2063 
0,0657 -O.OL:-76 0.3071 -0.0888 -0.2453 0.1814 
o. 0714 -0.0926 0.2514 -0. 413L} 0.1264 -0.0746 

-0.0507 -0.0682 0.1162 0.1169 0.0941 O. ll.-67 
-0.0100 -0.1507 -0.1682 0.2066 -0. OL;23 -O. ll6L; 

0.1105 -0.412!3 0.2958 0.1308 -0.1257 0.0539 
-O.L:-052 0.1383 0. 219L; 0.1108 -0.2375 0.1822 
-0.3195 o. 29l:-5 0.0157 o. 00l;8 -0.1242 0.155l;. 
-0.3654 0.2084 -O.OOL;4 -0.1524 -0.0295 -0.2567 
-0.3423 0,1441 0.0120 -0.1413 0.2145 -0.3113 
-0 0 L;9ll~ 0.2032 -0.0652 -0.0741 0.0291 0.0219 
0. L}065 0.2260 -0.2263 -0.3559 -0.0138 -0.0136 
0.460L;. 0.2990 o. 027l:. -0.0008 0.1708 0.0257 
0.3373 -o. 089l; -0.2673 0.0809 -0.1823 -0.0904 
0.2105 0.3168 -0.1717 0.2078 -0. 083L:- 0.19ll:-
0.4893 0.5138 0.0958 -0.1132 0.0839 0.1287 
c. 3774 0.2458 -0.0234 -0.027L:- -0.0892 0.0425 
0.3534 0.4728 -0.1007 -0.0993 -0.0738 0.2670 
0.3923 0.3699 0.1030 -0.162Li- -0.0045 -0.2256 

-0.1439 0.1020 -0.2107 O.t.:-675 0.1881 0.1846 
-0.0830 -0.3022 0.3120 -0.0881 -0.2092 -0. OLi-08 
0.3167 -0.4537 -0.2600 -0.2135 -0,0382 0.1997 
0.2099 -0.3463 -0.2817 -0.1952 0.0682 O. OLdl 

-0.0195 -0.5435 -0.3890 -0. 049L:- 0.1823 0.1689 
0.0459 -0.3201 -0.3198 -0.0759 0.1666 0.2962 
0.165l; -0.2159 -0.3128 -0.0950 -0.4792 -0.0438 
0.0855 -0.2094 0.1232 -0.0621 -O.L;ll4 0.0224 
0.1432 -0.0339 0.4479 0,1518 -0.2563 0, 1058 
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l. 
2. 
3. 
4. 
s. 
6. 
7. 
8. 
9. 
10. 
11. 
12, 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21, 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
31~. 
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TAillE II-B 

PlUNCIPAL AXIS FACTOR HATRIX 
(Cebu Sample) 

V A R I A B L E S 

Student's English Proficiency 
Parent's English Proficiency 
Student's Tagalog Proficiency 
Parent's Tagalog Proffciency 
Orientation Index (S) 
Instrumental Rating (S) 
Integrative Rating (S) 
Motivational Intensity to Learn English 
Desire to Learn Znglish (S) 
Parental Encouragement (S) 
Interest in Foreign Languages 
Study Habits . 
Attitude toward Amerieans (S) 
F-scale (Authoritarianism) (S) 
E-scale (Ethnocentrism) (S) 
Anomie (S) 
Cultural Allegiance (S) 
Number Learning 
Phonetic Script 
Paired Associates 
Hords in Sentences 
Vocabulary 
Reading 
Grammar 
Listening Cornprehensi2n 
Orientation Index (P) 
Attitude toward Americans (P) 
F-scale (Authoritarianism) (P) 
E-scale (Ethnocentrism) (P) 
Anomie (P) 
Cultural Allegiance (P) 
Instrumental Rating (P) 
Integrative Rating (P) 
Parente! Encouragement (P) 

1 - Student's questionnaire 
2 - Parent's questionnaire 

(S) 

l 

0.2114 
-0.1270 
0.1875 

-0.1946 
0.1767 

-0.1206 
-0.0719 

(S) 0.1166 
-0.1098 
-0.4381 
0.1707 

-.0339 
0.8356 
0.8762 
o. 8ll1.8 
O. 7 3l~O 
0.7159 
0.4320 
0.3162 

00.2602 
O.L~424 
0.4322 
0.0708 
O.l~518 

0.5565 
-0.1407 
-0.1405 
-0.0134 
0.2294 
0 • L}087 
0.5802 

-0.1018 
-0.0106 
0.0561 

.. . . 
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--
2 3 4 5 6 7 8 9 . -

-0.5560 o .• 0457 -0.1066 -o. 20.72 -0.0542 -0.0322 -0.1517 . -0.2140 
-0.4087 0.2126 0.0647 - 0.4756 -0.1574 -0.3584 0.0809 - 0.1528 
-0.3467 -0.0916 0.2857 -0.123 2 '"' ~1 a~ ..... . _;.:.. ;J ..J -0.0057 -0.471L:- 0.069.'.:i 
-0.1792 -0, l/;7 L:. 0.3283 -0.3271 C. · L:;~ Gt:. - 0 .516C 0.0213 o.oL: 75 
-0.0761 0.:291: -0, 25L;l 0.0696 0 , L:-51 2 0. 23!:.3 - 0.0090 -0.12ffl 
-0.3613 -o. 21:.7 0 0.3132 C.1303 -0.1991 -0 .0063 -0.2030 o. 0";!:.9 
-O.L:-386 -0.3636 -o.csn -0.2338 -0 • 28L:.3 o.L:560 -0.1653 -P• 1L~65 
-0.5181 -0.2357 -0.1722 -0.1177 0,1487 0.1750 0.091C 0.3204 
-0.135!:. 0 .0352 - 0 . L:.l 7C J .1901 -0.0753 - 0 .0861:. - 0 .0556 0.0406 
-0.0057 -0.1182 c.onoe 0, 1953 0 . 0'.)'//:. -0. 1:.531 -0.0651 0.2007 
-0.6212 0.13!~.2 0.1206 0.3033 -o. 03.00 0.0666 0.0007 o. 01:.25 
-0.0962 -0.17L;8 -O. G/9Li 0 . 0519 -0. 2711:- O. lL;OO -0.5253 C,1316 
-0.102l~ -0.0926 0 . 2575 0. 06L:.S -0.1522 0.13% -C.1050 -0. 0520 
- 0 .0085 -0.2013 0 .1,35 6 0.2585 O. OlL:-1 - 0 . 0/19 -0.0%9 -0.0536 
0. 1272/ -0.1025 0.2756 -0.005 7 -c, 13;;1:. - 0. 0879 - 0 .001,3 -0.0663 
0.2902 -0.3307 'Ci , l98L:. -0. 0:1L;8 0 . ::.1:.13 '.; , 0335 0 .2S36 -0.0917 
0 .3L:.OO -0.3500 - 0 . 038L; 0 . 2193 C. 2250 -C.13 21 0.0591 0.0910 
0.0992 0,L:.36G - C.0097 -0. 2L:.09 0.1809 -0.0208 -0.1519 0.194-5 

-0. 3L;.90 0.0721 -0.35 25 -C. OL~78 0 .321,9 -0.3333 0 .1.111 0.1190 
0.2160 0.1652 -0.1892 0.1251 0 .5231 0 . 01$3 -0, 2L:.6l:. -0. 0396 

-0.lOSi 0.0390 0.0328 ~ . 2119 -C.f:.391 - 0 . 21BG ~o . D33 -0.1181 
-0.3508 O.L,972 - 0 .1673 -0.1SG7 -0.1020 ··0 .172L:. 0 ,0709 .. Q. 063'~ 

o. 059!:. 0,222/:. 0 .157!;. 0.2532 ~0 , 203L:. 0,0670 -0.0389 o.L:l l.9 
- 0 .2612 o. 3994. -O.C614~ 0.2360 O.COG8 o.1t,59 0.2306 0.1135 
- 0 .2118 O. t}663 0 , ()"/58 o. 2!:.86 0 .131L:- -o. 251;0 :-0.03.lif o.ono 
0.3657 0.5830 -0.3L:.30 o. 2272 - ·J . llL;O -0.1350 -0.2 272 0.0131 

-Q,L,071 -0.3031 O.OG7L:- 0.393,0 -0 •. 01. 75 0.1563 0.1835 o. 0711 
- C.i80/ -0. 2L:.52 -o. 5115 o. 088.3 o . 01/:.9 O. OL;55 0.0912 0.1757 
0. 2L!.38 -0.1015 - 0 .5901 -o.211;c ..;Q_.2681 0.0279 -0.1069 -O.b23l; 

-0.1011 -0,3385 -0.l~GOI -0.2333 -0.2279 0.0510 0.0715 0.1903 
O. CL:.20 -0.1976 -0.2506 -0.1:- 859 -0.2175 -0.07G"/ -0.0595 0.0935 

-o. J 991 - 0.5286 -0.22S5 O,L:.557 - 0.083G -0. 3L~3l;." 0.0616 -c:1c92 
-c. 032l; -0.2018 -O.t:.630 0.379Lo, O. l!:.38 -0.2.281 -0.2215 -0. 2523 
-0.2S58 0 r nn "· 

e .:... VU:I 
0 ",. ~ ' 

- • \n:..:, ; 0.253H. -0.1632 0.1866 0 .. 1178 -0.2485 
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TABLE II-C 

PRINCIPAL AXIS FACTOR MATRL"C 
(llegros Oriental Sample) 

V A R I A B L E S 

Student's English Proficiency 
Parent's English Proficiency 
Student's Tagalog Proficiency 
Parent's Tagalog Proficiency 
Orientation Index (s)l 
Instrumental Rating (S) 
Integrative Rating (S) 
Hotivational Intensity to Learn English 
Desire to Learn English (S) 
Parental Encouragement (S) 
Interest in Foreign Languages (S) 
Study Habits 
Attitude toward J.Jnericans (S) 
F-scale (Authoritarianism) (S) 
E-scale (Ethnocentrism) (S) 
Anomie (S) 
Cultural Allegiance (S) 
Number Learning 
Phonetic Script 
Paired Associates 
Words in Sentences 
Vocabulary 
r.eadins 
Grammar 
Listening Comprehensi2n 
Orientation Index (P) 
Attitude toward Americans (P) 
F-scale (Authoritarianism) (P) 
E•scale (Ethnocentrism) (P) 
Anomie (P) 
Cultural Allegiance (P) 
Instrumental Rating (P) 
Integrative Ratiitg (P) 
Parental Encouragement (P) 

1 - Student's questionnaire 
2 .. Parent's questionnaire 

(S) 

r 

-0.3903 
-0.1886 
-0.3461 
-0.0956 
0,2781 

-0.5337 
-0.1393 
-0,5197 
-0,5249 
-0.3875 
-0.5479 
-0,1893 
-0.2261 
-0.4776 
-0.1344 
0.2823 
0.3328 

-0.2204 
-0.1709 
-0.4145 
-0.4279 
-0.4470 
-0.5696 
-0.5198 
-0.3359 
0.2900 

-0.2448 
.:.0.4220 
-0.1639 
0.4180 
0,4007 

-0.1691 
-0.2844 
--0.2622 

. . 
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2 3 L;. 5 6 7 0 9 
• , ; 

() 

0. 2211~ -O.L:.153 -0.1323 0.2930 .-0. L.626 0.1706 -0.0ll;.l 0. 2667 
-0."0806 - O.f:.103 -0.0805 O.L~078 -0.1104 0.1226 -0.19.0Q 0 .-30L!-l 
0.1992 -0.1687 -·C.0558 o.5279 -0.2383 0.1321 o. 091.8 -:0.2772. 

-0.2352 - 0 .1395 0. 27l;O o. 5291:. -0. lJSL, -0.0104 - o . 08.72 0. 0115 
0 .'557'3 -o. 2311 0.08G6 -0.0393 - 0.1020 -0.35:!..8 -0.125l:. -0. 0259 

-0.2953 -0. 06l;O -o.orno -0. t:.85C -0.0173 0.12L}6 -0. 0L;30 -O.lSL:-3 
-0.2219 -0.1882 -o. 0118 -0. 3L;l5 0 .0109 -0.2108 -0.3899 .:0.1930 
-0.3953 -0.1319 -0. 07 51:. 0.0111 -0.1135 '0, 11:.7 L} -0.-0505 .;.o.3778 
-0.5277 -0.3265 -0.0265 -O.OG29 -0.1201:. 0 . 0158 C.2103 o. 09l~5 
-0,5165 0.02L;S -0.0929 -O. l13l:. -C.33L:.6 o.12s1~ 0.0585 -0.1647 

O. lL:.21 -0.0731 0.2888 -0.1916 o. :u:.85 o. 3118 -c·. 26-5G 0.0162 
-0.2965 -O.OG53 0. 22'/I~ 0.2047 - c . 2100 -0 • L;7 2"/ -o.cs22 - 0. 23,16 
-C. L;.139 -0.ll;lO 0.1986 -o. 069l:. 0.3S59 -0.151!:· 0.11:.58 0.15?2 

0 .1066 0~6393 -0.101:.3 -0. 0106 0 .0757 -0.0732 -0.1029 o. '22 77 
0 .129L:. 0.1278 -0.3006 -0.381:.3 - 0 ~263 6 O. lLi.01 -b.1862 O. OJ9.8 · 

-0.0930 -O.L;893 -0~3853 -0.3490 -O.C712 0.2001 -0.1204 0.1063 
G. 0Ltl3 0.3690 - 0 , 1:.1;/.3 0.0193 - ·J. 3395 0.0908 0.0177 -0.0151 
0.2063 0.1029 -0.1930 -o. 28l;'j -0.1103 -0.196-7 0.3180 -o. 03 ll; 
0 .• 1:.293 -0,2610 0 . 2251;. -0.16% 0.1072 -0.3038 0,.261;.9 - 0.0902 
0,1235 0.0707 -0.3583 - O.C656 -0,l:.17? -0.2079 0 .3373 0.1518 
0.3914 0, 026L;. -0.1359 o. 0919 0,2207 0.31.:.28 0.3279 .-0.1161 
0 .5381 -0.1855 0.0123 0,0819 0, l:.00~ 0.0876 -0,0672 -0. 1032 
0.1953 0.121L;. -0.3798 C.0106 -c. OOlL:. c . 088l:. - Q.1156 0.0307 
o.5S77 -0.101,3 o. 289/:. -0.0730 - 0. 01:.95 0.0308 0.0272 0.1216 
c. l;.590 -0 • 3L:.25 0.07 63 - 0.1235 -0.1111 -0.1995 -0.0208 -o. 07'lt:: 
0 .12!;.6 -0.3716 -0.1265 -0.2615 -0. 2l;L;.2 0,091:.l -0.0951 ·o.19S2 

- 0.5527 -.201:.7 0.1251 -0.0721 0.1333 0.0752 0.16l;7 0'.1861 
O. OL;69 o. 7l;71;. 0.0128 -0.0369 O,Ol:-16 -0.1363 -0.2099 o. 08l;.9 
0.2976 0.1681:. -0.5063 0.127 L;. 0.0232 -0.0060 -0.208L; -0. 2225 

-0.0337 -0. 36L;9 -0.3817 -0.2589 0.2608 0.0313 0,0839 -0.0565 
0.0937 0.1716 -0,L:.387 0.3533 o.0306 0.0520 . 0.1.005 70, lSL:.8 

-0.2215 -0.1230 -0, 600L; 0,1675 o. 5271 -C.2162 0.0850 0,019L:. 
-0. 2257 -0.2593 -O.S'/53 0.1712 0 . 3l;.26 -0. 302L;: -0 .13L~2 0 .0767 
-0.0224 -0.0592 -0.14.35 0.0957 -0.2246 -0, 48L~.O -0.1101 0.1259 
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TABLE III-A 

IWTATED FACTOR HATRIX 
(Baguio Sample) 

V A R I A B L E S 

1. Student's English Proficiency 
2, Parent's English Profiency 
3. Student's Tagaloe Proficiency 
4. Parent's Tagaloe Proficiency 
5. Orientation Index (s)l 
6. Instrurnent&l Rating (S) 
7. Integrative Uating (S) 
8. Hotivational Intensity to Learn English 
9. Desire to Learn Engliah (S) 
10. Parental Encourasement (S) 
11. Interest in Foreign Languages (S) 
12. Study Habits 
13. J..ttitude toward Americans (S) 
14. F-scale (Autho~itarinnism) (S) 
15, E-scale (Etlmocentrism) (S) 
16, Anomie (S) 
17. Culturnl Allegiance (S) 
18, Number Learning 
19. Phonetic Script 
20, Paired Associates 
21. Hards in Sentences 
22. Voc.::.bulary 
23. Reading 
24. Grammar 
25, Listening Coraprehensi~n 
26, Orientation Index (P) 
27, Attitude toward Americans (P) 
23, F-scale (/:.uthoritari sm) (P) 
29. E-scale (Ethnocentrism) (P) 
30, Anomie (P) 
31. Cultural Allegiance (P) 
32. Instrumental Rating (P) 
33. Integrative Rating (P) 
34, Parental Encouragement (P) 

1 - Student's questionnaire 
2 - Parent's questionnaire 

l 

0.026 
-0.162 
0.016 

-o. 064-
0.026 
0.023 

-0.028 
(S) -o. 2l~4 

0.282 
-0.839 
-0.107 
-0.065 
-0.688 
-0.813 
-o. 81L~ 
-0.722 
-0,840 
0.101~ 
0.097 
0.289 

-0.056 
-0.011 
0.029 

-0.103 
-0. ll~O 
0.077 

-0.152 
0.101 

-0.114 
-0,085 
-0.185 
0,162 
0,065 
0.130 
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. . .. .. 
2 

. 
3 l~ 5 6 

0.347 -0.077 0.036 o.587 -0.124 
O.A28 -0.075 o.oos 0.397 0.003, 
0.002 -0.306 0.082 0.661 -0.112 
0.286 -0. 3L~5 -0.019 0.486 -0.1L~7 

-0.074 0.208 -0.064 0.375 0.176 
-0.008 -0.141 0.603 0.116· -0.067 
-0.018 0.089 O. G5L:. O. 18-G -O. lL~6 
0.122 0.012 0. ll.~4 0.140 -0.11.02 

-0.018 0.035 O. L~7G -0.269 -0.038 
0.030 -0.149 o. 061;. 0.311 -0.021 

-0.078 -0.211 -0.208 0.205 -0.022 
-0.125 -0.152 0.168 0.421 -0.366 
-0.088 0.145 -0.093 0.125 -0.232 
0.143 -0.031 -0.152 b. Ol:.6 -0.085 
0.089 -0.138 -0.019 -0.055 -0.0li.7 
0. 04L~ -0.175 0.119 0.001 0.146 

-0.030 -0.118 -0.079 -0.059 0.061 
0.526 -0.224 0.003 -0~250 -0.013 
0.536 0.014 0.054 0.136 O. lli-2 
0.158 -0.203 -0.262 0.050 -0.121 
0.342 O, 04l~ -0.329 0.112 0;,067 
0.727 0.127 0.066 0.032 0.076 
o. 46l~ -0.012 -0.081 0.058 -0.-078 
0.621 0.023 -o. IL~5 -0.064 0.007 
o.619 0.010 0.082 0.040 -0.063 

-0.182 C.142 -0.329 0.177 o.399 
-0.175 -0. 9L~6 0.218 0.126 -Q.l~07 
0.076 -0.653 0.048 0.068 -0.221 
0.107 -0. 66L~ 0.039 0.087 -0.098 

-0.234 -0.721 -0 •. 020 0.125 0.052 
-0.023 -0.609 -o. 018 0.114 0.057 
0.015 -0.296 -0.320 -0.144 -0.416 

-0.047 -0.029 -0.025 0.017 -0.482 
0.015 0.337 0.112 0.239 -0.348 



120 

1. 
2. 
3. 
4. 
5. 
6 ~ 
7. 
8, 
9. 
10. 
11. 
12. 
13. 
lL~. 
15. 
16. 
17. 
18, 
19. 
20. 
21. 
22. 
2.J. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32, 
33, 
3l~. 
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TABLE III-B 

ROT!.TED F / .. CTOR l:IATRIX 
(Cebu Sample) 

V L ~ I A D L E S 

Student's English Prqficiency 
Parent's English Proficiency 
Student's Tagalog Prociency . 
~arent~s Tagalog Proficiency 
Orientation Index (S) 
Inst~·umentcl Rating (G) 
Inteerativc ~ating (S) 
liotivationa l Intensity to Learn English 
Desire to Learn English (S) 
Parental Encouragement (S) 
Interest in Foreign Language (S) 
Study Habit:; 
Attitude tow~rd Americans (S) 
F-scale ( Authoritarianism) (S) 
E-sce.le (Ethnocentrism) (S) 
Anomie (s) 
Cultural Allegiance (S) 
Number Lecrning 
?honetic script 
Paired Associctes 
ifords in Sentences 
Vocabulary 
Reading 
Grammar 
Listening Comprehension 
Orientation Index (?)2 
Attitude touard Americans (P) 
F-scale (i.uthoritarienisr.i) (P) 
E-scale (Ethnocentrism) (?) 
Anomie (P) 
Cultural 11.llegiance (?) 
Ipstruracntal Ratin~ (P) 
Integrative aating (P) 
Parental Encour~gement (P) 

1 - Student's questionnaire 
2 - Parent's questionnaire 

($) 

1 

-0.003 
-0.252 
0.191 

-0.011~ 
-0.032 
0.030 

-0.113 
-0.009 
-0.237 
-0.213 
0.056 

-0. Ol1;& 
0. 77L~ 
0,895 
0.869 
0.' 8L;O 
0.842 
0.205 
0.126 
0.169 
0 • '~18 
0.079 
0,067 
0.202 
0.377 

-0.306 
-0.035 
-0.111 
0.039 
o. 25l~ 
O.L~22 

0.117 
-0.004. 
~0.12.0 

-0.319 
-0.070 
- 0 .359 
- 0 .168 
-0.176 
- 0 .170 
-0.703 
- 0.602 
J.07l; 
0.1L~3 

-0.231 
-0.023 
-0.102 
-0.031 
0.177 

-0.131 
0.020 
0.165 

-0.231 
0.050 
0.269 
0.115 
09283 
0.027 
o. 217 
0.700 

-0.357 
-0.258 
0.107 

-0.258 
-0.109 
-0.074 
0.011 

-0.031 
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3 f; 5 6 7 8 

0.352 -0.196 -0.008 o.033 -0.337 -o. 2l;l 
O. ll;O -0. lOL; -0.179 -0.192 -o. 672 0.021 
0.013 . o. 21;9 -O. ll5 0.246 -0 •. 257 . -O.b,67 

-0.299 0,302 -0.021; ~0.125 -.o. 630 0.051 
0.190 -0.016 0.018 0.56l:. 0.131 0.116 
0,087 0, 26L:. 0.090 .,.o._;379 -0.113 -0.371 

-0.069 -0.026 0.013 0.074 -0.031 -0.217 
0.219 -0.134 0,099 0.010 -0.06L; -0.001 
0.176 -0.168 0.369 0.07l; , 0.012 -0.037 

-0.235 0.356 0.366 - 0.169 -0.228 , -0.027 
0.633 o. 221 , 0.096 -0.054 -0.071 ·O. lL;5 

-0.019 -0.148 0.0% -0.094 0.132 -0.599 
0.347 -0.136 -0.27.6 O. Oll} 0.038 -0.426 
O. 24-0 -0.059 O. lOl:. 0.125 0.031 ' -0.134 
0.041 -0.147 -0.202 0.013 -0.019 -0.022 

-0.133 -0.127 -0.155 0.057 0,092 0.265 
-0.156 -0. 09 3 0.260 0.223 0.099 0.152 

0.11,0 - 0 .153 - 0 .320 0.1,95 -0.213 -0.018 
0.261 -0 .15.3 0.317 0.316 -o. 4ll; 0.289 

-0.077 0. 053 0.102 o.686 0.081 -0.020 
0.350 - 0.127 O.lOL; -0.226 -0.119 -0.223 
0.578 - 0 .331 -0.142 0.150 -O.L;29 O.OL:.1 
0.234 0.120 - o. 078 -0,06G O. lL:-9 -0.087 
0,663 - O. G39 -0.060 0.205 0.05L;. 0.185 
0.554 0.131 0.031 0.358 -0.282 0.013 
0.086 - 0 , 117 0.129 0. 3L;l 0.078 -0.056 
0.256 0,262 0,292 -0.310 0,223 0.011 
0,063 -0.308 0.421 0.020 0,108 o.079 

--0.144 - 0 .753 0.116 0,085 , 0.059 -0 .• 052 
0.041 -o. 671 0,169 -0.083 -0.008 0,008 

-0.069 -0.581 -0.116 0.012 -o .• 237 - 0 .071 
-0.092 0.06L; 0.751 -0.303 0,045 0.007 
-0.038 -0.063 0.673 0.207 0.055 -0.133 
0.5%· 0.051 o.ooo -0.058 0.089 , -o. 008 
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TABLE III-C 

ROTATED F l.CTOU HATRIX 
(Hegros Oriental Sample) 

V A R I A B L E S 

1. ·Student's English Proficiency 
2. Parent's Eng·lish Proficiency 
3, Student'o Tagalog Proficiency 
4. Parent's Tagalog Proficiency 
s. Orientation Index (S) 
6. 'Instrumental Rating (S) 
7. 'Integrative Rating (S) 
8. Motivational °Intensity to Learn English 
9. Desire to Learn English (S) 
10, F•sc.£tle (Authoritarianism) (S) 
11. Interest in Foreign Languages (S) 
12. Study Eabits 
13. Attitude toward Americans (S) 
14. F-scalc (Authoritarianism) (S) 
15. E-.scale (Ethnocentrism) (S) 
16. l:.Ilocnie (S) 
17. ·Cultural /11lcgiance (S) 
18. Number Learning 
19. Phonetic Script 
20. Paired Assoc·iatcs 
21. Uords in Sentences 
22. Vocabulary 
23. Reading 
2L}. Grammar 
25. Listening Comprehension 
26. Orientati~n Index (p)2 
27. 'Attitude touard Americans (P) 
28. F-scale (Authoritarianism)· (P) 
29. E•scale (Ethnocentrism) (P) 
30, Anomie (P) 
31. Cultural Allegiance (P) 
32, Instnunental Rating (P) 
33. Integrative Rating (P) 
34. Parental Encouragement (P) 

1 - Student's questionnaire 
2 .. Parent's questionnaire 

(S) 

··--
l L. . 

~ - ·-· --
-0.391 - 0.155 
-0.087 -0.123 
-o. 21~4 -O. C53 
0.091 -C. 073 

-0.296 0.533 
-0. 22L> - 0 . G'/ S 

-0.056 -o.1ss 
-0.079 -0.633 
-0.087 -C.731 
0.164 - 0.701 

-0.559 ;.o. zn 
o.o5a - 0 .13() 

-0.066 - 0.330 
-0.086 - 0.107 
-0.045 - 0.153 
0.096 - 0.093 
0.479 C.15C 

-0.260 -0.156 
~0.5% 0.102 
-0.171 -0.281 
-0 • L>82 - 0.106 
-0.717 o. u:.o 
-0.301.,. dJ . 221 

-0.768 0.003 
-0.640 0.067 
-0.018 0.089 
o.2oa - 0 .522 
0.002 -0. 07C 

-0.063 0.157 
0,126 0,129 
0.401 0 . 361} 

0.071 - G.0% 
-0.009 -0. ll:.6 
-0.078 -c. 01~2 
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-------·-· .. --------· 
3 Lf 5 6 7 8 . .. 

-0.166 -o. Qt,; o.5o7 -0.::.38 -0.127 0.195 
-0.161 -0, l/:.8 0.612 -0. 025 -0.053 -0.013 

0;.083 -0.0~'. 7 O,S.) 2 -0.14,3 , -0.1Lf3 0,371 
0.122 0.09 2 0.576 0.219 0.133 -o. 019 

- J . ~jl 0.129 -0 . CCI:- -0.061 •0,268 -0.128 
0.031 -0.023 - C. 201 -0.109 C, OM} -0.261 

-0.106 -0.100 -0, G71:. -0. 03L~. -0, 13Lf -o.s-11, 
0.035 -8. UL:. 0.260 -0 ;OLtf..- -0,051:. -0,036 

- 0.113 -0.10!;. C.151 0. lL~l:. -0.239 0,020 
0.051 O.OG3 C.075 -0.113 -0.158 -0.023 
0.228 0.051: o. csc -O.C28 0.380 -0.233 
O. l 7l:. 0.03S 0.210 0. 2. 79 -0.533 -0.182 
0.077 -0,2!;.9 -0.09 2 o.523 0.027 -0 .136 
0.72$ -0.110 ~ 0 .168 -0,307 -0. 009 -o.ooo 

-o.oso 0,075 -0. L.Ct:. -0.56S 0,007 -0, 135 
-o. 717 -0.133 - 0 .068 -8. 7.33 0 , l2L:. -0.177 
-c.c21 C.059 -0. 123 .. 0.1,92 - 0.059 0.223 
-0.020 -0,015 - 0 .551 -0,231 -0,21;2 O, lL:.O 
-O.OG7 0.021 -0. 218 0,207 -0.222 0,090 
C,067 ,.Q,067 -0.135 -0.377 -0.502 o. 35l:. 
0 .160 -0.172 0.005 -0.161 0,292 o. /:.77 
O. ll:-8 - C. 275 0.121 -0.062 0.226 0.01:.s 

C.272 -0,298 00,072 -O.L:.31 -0.006 0.058 
0.187 O.lOL; o. 05 1;. -0.107 -0.036 0,060 

-0;,l:"..6 0 . 031 0.032 -0.113 -0.265 -0.051;. 
-c.sso 0, lL:.S -0.03/.:. -0. 20L;. -c.021 -0.116 
0.260 -o. o::.L; - 0 ,105 0.274 0.089 -0,014 
0.020 - G. ·)05 -0.130 -0.263 -0.035 -0.133 
0.162 -o. 31,9 0.068 -0.522 - 0.011 0.056 
-0~599 -o. 34-1 -O.Z51 0.012 0.16:5 -0,021:. 
-0,057 -0, 2L:-8 6,074 -0.193 0,053 0.355 
-a.cos -C,888 -0.029 0.056 -0,016 0.075 
-0, Ol:.6 -0.831 0.139 -0,0L~L; -0, 18l;. -0.127 
0.110 -0.166 0.093 -0,102 -0.562 -0.130 
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